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The study of the Classic Languages Groek and latin,
including the literatura written in those languages, and the
history of the Ancient times, has heen the foundation of all
oducation/ since the first aWakening of the Germer races in
the early middle ages, until a faw generations ago. H

During tho middle of last ocantury, tho tendcncy madce
itsalf felt, of redmeing, and finally entirely elininating the
classics from modern education, in faver of "more utilitarian®
subjects, of science, modern languagoes ete. Tha flcod tido
of this tendency has just passed, and it is beginning to be
realized, that the result of the nerrow utilitarian training
hag been a failure: very fow of {he professional men, and
business men of this training have reached prominence in
scientiffic and national life, and the urgent need of a return

to a broaler education is bhecoming more realized from ysar to year
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Ours is an ege of scicnoe and engincoring, of industrial
devolopment and propross. The unfettoring of the foreas of
buman initiative and ability by the Jrench revolution at the end
of the 18th century, the opening mp of the vest rescurccs of our
Continent, gave opportunities never cxisting before, and impatiently
the youth chafed ageingt wasting ftime in education, instead of
"doing things" by grasping the opportunities. Fortunately Lor
tho intcllaotual prograss of tho race, these opportunities are
gone, and intelligencs and !mowledgze again are replacing chance
and grasping. That means, education becomes the osseniial
raquirement in dotermining succass in life.

_Gducation is not the learning of a trade or profession,
but is the development of tha intellect and the broadening of the
mind, efforded by a general Imowledge of all the subjects of
interest to the humen race, a8 raquired to enable a man to
attack intelligently and solve prcblems in whioch no previous
deteil experience guides, and to decide the (uestions arising in
his intellectual, social, and industrial life by impartially wcighing
the diffeorent factors end judge their rolative importance. These
‘problems, and thus the oducational preparation raquired to copa
with thom, are preotically the sams in all walls of 1life, and the
genorel cducation of mind and intcllect, roquired by the cagi-

nocr, the lawyer, the physician, etc., thus is essontially tho samc.



The only legitimate differonces in the preparation for the lifc's
worl, raquired by the differont professicns, tims arc thosc por-
taining to the specific instruction and study of the daetails of the
partioular branch of human !mowledge, by which the student
degiras to make hie living.

The emount of human knowledge hae growm so vast, that
no single nmind can ever master 1% all. That neans, we st
linit ourselvas to a part, usually even a smell part of human
Imowledge, must specislize, and ours thus has bsen called an age
of snocialigts. It mst he realized however, that the value of
the enecialiet in the social organism is in direet propcrtion ;
to the goneral knowledge which he jpossesses. Special mowledge,
nc matter how extensive and intonsiva, is of very little valua.
if not intelligently directed and applied. This rcquires
broadness of view and common Sense, whioch only a broad and gonaral
education can give, but which no speoiel training supnlies, but
such Speocial training ratler tends to narrow thas view and ineapacitate
the man.frcm taking hise propeor position as uscful member of socicty.
Zrzamples of this we can sec¢ all around us, esSpecially in the businass
man, the lawyer and more 8till in the cnginecr for the reason that
the aveooaticn of an engineer is specially liable to maks the man one
gided. By dealing oxelusively with empiriocal science and its

anplications, the engincer is led to forget, or never to rcalize,
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that there are otha?virandhes of human thought besides empiriocal
science, and equallyi;qportant a8 factors of a broad gensral
‘cducation and intelleé%ﬁgl development. An introduotion to these
othor fields 18 best and Gmwickest given by the study of the claseios,
which opcns to the ‘student other worlds enti:ely different from
our prosent, the world of art and literature, of Hellas, and the
woxld of organiszation and administration - and of citizonship -

of Rome, and so0 broadeps his horizon beyond anything which can be
acocomplished otherwise, and shows relative values more in their
proper proportion, and not distorted by the trend of thought of
hig timae,

There have always been educated and unoducated, skilled
and unskilled workers. But with the development of modewn
industrialism g third olass hes arisen between the skilled and
the unskilled, the educated and the uneduoated: men trainad to do
one thing only, but do this very well and efficiently. Ve call
them piece workers, when working for wages in the factory;
speclalists, whon receiving salaries as professional men. They
are tools, useful when direoted by somehody's intélligenoe, but
uscless to themselves and to the world otherwise. The produet
of many of our engineering sohools, businsss collegea, ete., is
of this ohsracter. Sone of these men may becoma intelligent
and educatqd human beings and useful members of society aftarwards,
it 1s true, by lirve's edncational efforts, but their schooling

did not make them suech.
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A s¥killed mechanie nay finally épccializa in onc class
" of work: but thet doocs not malke him an unskilled piece worker.
An cnginecr, pl.ysician or othsr professicnal man may devote his
time to onao branch of his profession, but as long as he lecps u.
his intcrost and his familiarity with his ontire rofesnion, and
with all the problems of the worlr surrcunding him, he hes not
vat deteriorated inte a spocialist.

The greetest problem before the oducational world of
today is, how to broaden the eduocation, to countcer-act the
nesrowing tondenoy of modern 1ife and modern industrlalism, to
produnec that intelleotual dsvelopment and brcadening of the

 nind which produwees not merc intelleotual machincs, but citizens

1)

0f thoe republic capabls of taking their proper place in the
industrial and soocial 1life of the nation; men Who oan be trusted
%o dircet the destines of the republic during the storny times of
indusirial and Social re-organizetion which ars belore us-
lodern society ie domineted by industrialism, the outb~
growth of epplied science, that is, cngineering. The entire
world has been unified, and‘whathgr woe travel through the
Duropean countries, or see the new civilizations of the far Hast,
we find no meterial differencas from the intellactual and sccial

concertions of omr comntry. Thus the broadening eifect of

the study of other nations and countries has alrgely vaenished.
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Wherever we go, we mect similar conditions, the same scicntific
end religious beliefs, the same organization of socicty and we are
very liable to draw the conclusion, that ocur conditions, our baliefs
our form of society are the hogt and the only feasible ones and
civilization could not exist without them, but any radiecal change
world be destructive to civilizetion. But self satisfaction mecans
stagnation, and stegnation means decay, and herein consists the
forocmost danger of our oivilization.

The romedy harefor is the knowledge and familiarity
with anothar oivilization, different from ours in cheracter,
supcrior in somae respects, inferior in others.

Tobody fomiliar with Hellas in its prime ocan cver
believe that the highest development of art, science and
literatura, which the world has saen, can not axist in the
frecst form of demooraoy - a demoorary as free and unrestraincd
a8 to be almost anarchism. Nobody familisr with the Alexanderism
period can deny that soience can flourish under an autocretioc
monarchy. A purely commnistic nation has held the hegemony of
Hellas for centuries. For centuries the centralized fedaral
government of Rome has maintained tha peace and guarded the
civilization of the ontire oivilized world, and many countries
have under Roma's dominion enjoyezd a eivilization, which they

have never reached before nor after.
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It is this difforenoce of the ancicent oiviiizations,
into whioh ths oclassioes introdmee us, from the »nrcuent con-
ditions, which male their atudy of importance and almost of
noeossity to day, more than evar bofore, to counter-act the
cqualizing and leveling tondency on the human mind, exerted
by precsent day oonditions, and to give thae broadening effcct
on the intelleot, whioh is the most inportant objecot of
education.

Tho modern languages are not in the same class with
the classic languages, a8 they opaen o tho student no nsw world, no
£i21ld of thought appreoiably different from our own, and I there-
fore ccnsidor them as of 1little oducationsl value. They have
somec utilitarian value for the small minority of peopla, who
travel inte forsign ocomntries, and also by enabling us to use
sciontifio, ¢ongineering and othor publications in a foraign
language in those oasas, where these publiecetions havo not been
translated.  However, their study is ac mmch casiasr and
more g¢zpaditious by oconversational methods outside or before the
higher schools, that they hardly find a proper place in the
curriculmm of highef sducational institutions.

Tha study of the classics involves that of thae language,
the literature, and the history of ancient times. It has been

claimed that practically tha same benefit, from familiarity with 2
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world differant from cur own, can be derived by studying the
classic literature from good transletions. This i8 not so.
It is impossibla to get into tiia spirit, the atmosphere of a
timc and its literature, the understanding of its history,
withont Imowing the languege. It may not be nsoessary,
not foagiblc in many caess, tc hbecomo S0 familier with the
language a8 to recad fluently ell the literature written in ift,
and translations then may find their use. It st ho
realigod that a translation means something very differaent to
the ong who is familiar with the history, and somewhat familior
with the languege, a8 it does to one to whom language, history
ate. are entirely strange.

There alsoc 18 a oconsiderable ntilitarian valuas in the
clagssic languagos8, a8 tha taerminology of science is entirely
basold on Latin forme with Groelr and Latin roots, and while the
student nany memorizo the tormg of his profaession, it is difficunlt,
if not impraoctiocable to momorize all the terms of secisnce with which
an c¢lucatod man muat he faniliar as those of medieine, botany,
mincralogy, ete. %his however beoames sasy o the stndent of
tho olassio languages, to vhom thess terms have & meaning. To
¢liminate tho scigntific terms of objectis from the lanpunage is
obviously impossihle, a8 the ocommon or English nawmes usually
are differont in different loocalities, if they oxist at all, arnd
thoreby indofinite.
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Eowovar, this I rathcr consider as of secondary moment.

Very groatly ncoded in the re-introdunction of the
clagsics into the school curriculum cf gvery cducatcd man ap-cars
to mc the bhunman s8ide of the tecaching of the classics, wWhioch
would bring the olassic idcas into rolatlicn with modern lifc.

I beliovo, often ths methoés of their tcaching are not the most
efficient, and gspeoially the olassic literature with which the
gtudent is familiarized, is not scleotad so as to offcr the
groatcest aducationel value in broadening %the student's view, nor
go 23 %0 attract and rctain his interc¢st as much es posgibla,

Thus in Latin the story of war and oconquest, of the
victory of military organization over mare bravery, in Cacsaris de
belle Gallico, i3 interesting and instruotive, while the Civil war
is of laess interest. EBvan to-day Cioccronie de offieiis is well
worth reading.

In Iatin poctry secleotions from Ovidii latamorphoscs are
casy raading, and are a valuable intrgduction to the clessio
metre, and intoresting in thd parallclism of the mytha of the
classic world with those cf othor reces (the flcod ate.), but it is
hard o understand the ratention of the unintercsting plagiarisn
of the courtisr Virgil in the ourrioculum, while the most im-
nortant, in his cducational valua, and most intercsting poct,
licraca, 18 often negleoctad. Of all Roman writcers, Horace,

probably e:crts the most hroadcning influence on the inellcot
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whan road under an intelligont instructor; tho change from the dis-
Tortion in which the relative values of porsons and things appear

to their contemporaries, to the proper propcrtion in the perspective
higtory, probably 18 no where so sharply dcmonstrated as in the
relation betweon the "liberiino patre natus” and his "Protectoxr"

end "patron" Maeocenas, Whoso name has escapcd oblivion merely by his
favorite's favor.

In Greek prosa, Zonophontis Anabasie is intoresting and in-
struotive in many respects, and msy well he followed by the student
with maps of the country traversed by the tenm thousand. Selections
from Lucian possibly are the noearest apprcach to Horace. The
Grock drama probably is beyond the scope of reading which can be
attempted in a goneral oollege course, but the easy dialect of the
kiona is within the rsach of the studont, and at loest a part of

he new testamont may be read in tha original and 1t8 value can
hardly be overestimated in showing ilhe meaningless nature of theo-
logical controversies on words of en imperfact translation. The
greatast worlz of the literature of Hellas however is Homer; and here
again in many Amerioan 8chools the Iliad only is read, while the faor m
more interesting Odyssa is slighted, though the latter with its tales
of fravel and adventure, with giants and monsters, should especially
appeal to tha Amorican Boy, and 1S of far greater interest and
educational value in ite minute desoription of everyday life at the
garly dawn of human history, in its pictorial expressions of times
end ocoupations, of the time ef the day, the ooming of night, the

dawn, aeto.



